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3L1: Determining Central Idea and Details

Part 1: Introduction

Think about your favorite story. If you had to tell a friend what it’s mostly about, what 
would you say? A text’s central idea is the most important point the writer is trying to 
make. Sometimes it is directly stated, but more often it’s implied. Supporting details are 
facts, examples, reasons, or descriptions that explain and expand on the central idea. 

Look at the illustration. What do you think are the topic and central idea? What supporting 
details do you see?

A cactus like this can
   survive for months
      without water.

And it defends itself
      with the spines.

Do not
touch.

Draw a circle around the topic of this illustration. Then use the idea web below to record 
the central idea of the picture and some supporting details.

Central Idea

Supporting DetailSupporting Detail
A cactus can survive 
for months without 

water.

Supporting Detail
The cactus is dangerous 

and should not be 
touched.

Readers determine a text’s or image’s central idea and supporting details so they can 
better understand its purpose. A central idea often needs to be figured out by analyzing 
the supporting details. Think of yourself as a detective describing a complex situation and 
finding clues to support your observations.
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Read the first paragraph of an article about the Venus flytrap. Then read and answer the 
question that follows.

What is the central idea of the text? What details support this idea?

T he central idea is the most important point the author is trying to make about the topic. The 
central idea is not always directly stated. You often need to figure it out based on the details and 
state it in your own words.

Reread the title and the first and last sentences of the paragraph to look for clues about the 
central idea. Write the central idea in the middle of the web. Then skim the paragraph to find 
details that support this idea. Two supporting details are shown below.

Central Idea

The Venus flytrap
can eat frogs.

Supporting Detail
The Venus flytrap 

looks like a creature 
with a mouth.

Supporting Detail Supporting Detail

Genre: ArticleGenre: Article

The Unusual Venus Flytrap by Amy Baker

 The Venus flytrap is a unique plant with many admirers. This 

carnivorous plant grows in the bogs of North America. With red-

lined lobes that resemble a mouth, the Venus flytrap looks more like 

a creature than a plant. It uses these lobes to capture and eat insects 

and can even digest small frogs! The lobes have small trigger hairs 

that cause the plant to clamp down in a single second when unsuspecting prey comes too 

close. Finger-like extensions called cilia intertwine to keep the lobes shut tight. It is this 

trapping action that people find so fascinating.
(continued)



Lesson 1Part 3: Guided Instruction

©Curriculum Associates, LLC Copying is not permitted.

L1: Determining Central Idea and Details 5

Show Your Thinking

Continue reading the article about the Venus flytrap. Use the Close 
Reading and the Hint to help you answer the question.

Circle the correct answer.
Which sentence from the paragraph best  shows the text’s central idea?
A “One of the most mysterious things about the Venus flytrap is that 

scientists still don’t understand how the trap closes.”
B “The flytrap does not have the muscles, tendons, or nervous 

system necessary for movement.”
C “Scientists guess that the trap might close using some electrical 

impulses and pressure changes.”
D “It should be no mystery, however, why this unusual plant has 

captured the imaginations of so many people.”

Hint
Which choice best 
represents the main 
message or idea the 
author wants readers to 
take away from this text?

 Explain how the answer you chose conveys the text’s central idea.

    

    

  Pick one of the answers you did not choose. Tell your partner why that sentence is not the best 
illustration of the text’s central idea.

(continued from page 4)

 One of the most mysterious things about the Venus flytrap is 

that scientists still don’t understand how the trap closes. The 

flytrap does not have the muscles, tendons, or nervous system 

necessary for movement. Scientists guess that the trap might 

close using some electrical impulses and pressure changes. The 

longer they study the Venus flytrap, the more likely scientists are 

to discover how it functions. It should be no mystery, however, 

why this unusual plant has captured the imaginations of so 

many people.

Look back to the central 
idea you recorded in 
the idea web on the 
previous page. Find and 
underline the sentence 
in this paragraph that 
most closely restates the 
central idea.

Close Reading
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Part 4: Guided Practice

The author opens the 
article by asking why so 
many people would want 
to see the corpse flower. 
I will underline a detail 
that supports the idea 
that many people want 
to see the flower.

Read the article. Use the Study Buddy and Close Reading to guide your reading.

Genre: ArticleGenre: Article

The Corpse Flower by Stacia Alonzo

1  Why would thousands wait in line to see a flower that 

smells like rotting flesh? In May 2003, over 16,000 visitors did 

just this when Titan arum bloomed in Bonn, Germany. Titan 

arum’s nickname of “corpse flower” emphasizes its unusual 

smell—like a decomposing body—when in bloom. 

2   Scent isn’t these flowers’ only unique trait. They also grow at 

an impressive rate. The Bonn corpse flower reached a height of 

nine feet in full bloom. They bloom for only one to two days at 

a time, and their leaves open to reveal the dark red color of 

raw flesh. When a corpse flower blooms, people flock to 

witness the unforgettable sight of a man-size flower ripe with 

the color and scent of death.

3  This rare flower was first discovered in Sumatran rainforests 

in 1878. While corpse flowers still grow there, they are 

endangered. To learn about the flowers, biologists cultivate 

them in botanical gardens. Some flowers never bloom, and 

others only bloom once. When a flower opens, biologists have 

only one or two days to observe the process.

4  Biologists have learned that these plants can grow up to six 

inches a day and reach six feet tall. The rotting flesh scent 

lures in nocturnal insects for pollination. Biologists analyzed 

the scent to determine how close the chemical compounds are 

to those of real rotting meat. Here’s one fact they learned: the 

human nose can’t detect a difference in the scents. Given Titan 

arum’s strange traits, who wouldn’t jump at the chance to see 

the world’s worst smelling flower?

What makes the corpse 
flower so unique that 
people rush to see it? 
Underline details that 
show why people 
might find it so 
interesting.

Reread the first and 
last sentences.  What 
similar idea does the 
author use to open and 
close the article? 

Close Reading

Which choice provides 
proof that many people 
want to see the corpse 
flower?

Which details help 
explain why someone 
would want to go all the 
way to Germany to see 
the corpse flower?

What does the author 
most want you to know 
about the corpse flower? 
Think about how the 
article’s first and last 
sentences connect to 
this idea.

Hints
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Part 4: Guided Practice

Look at your marked-up text. Then use the Hints on this page to help 
you answer the questions.

1  Which of the following details best supports the idea that people 
are very interested in the corpse flower?

A The corpse flower has the smell of rotting flesh.

B 16,000 people came to see the corpse flower in Bonn, Germany.

C The flower was nicknamed “corpse flower” because of its smell.

D The inside of the flower looks dark red when it blooms.

2  Which of the following details from the text is not strong support 
for why people would be so interested in the corpse flower?

A It smells like rotting flesh.

B It often grows as tall as a man.

C It blooms for only a short time.

D It lures in nocturnal insects.

3  What is the central idea of the article? Remember that some central 
ideas are implied rather than directly stated. Include at least one 
direct quote from the passage to support your explanation.

   

   

   

   

   

   

   

   

   

   

   

The Corpse Flower by Stacia Alonzo

1  Why would thousands wait in line to see a flower that 

smells like rotting flesh? In May 2003, over 16,000 visitors did 

just this when Titan arum bloomed in Bonn, Germany. Titan 

arum’s nickname of “corpse flower” emphasizes its unusual 

smell—like a decomposing body—when in bloom. 

2  Scent isn’t these flowers’ only unique trait. They also grow at 

an impressive rate. The Bonn corpse flower reached a height of 

nine feet in full bloom. They bloom for only one to two days at 

a time, and their leaves open to reveal the dark red color of 

raw flesh. When a corpse flower blooms, people flock to 

witness the unforgettable sight of a man-size flower ripe with 

the color and scent of death.

3  This rare flower was first discovered in Sumatran rainforests 

in 1878. While corpse flowers still grow there, they are 

endangered. To learn about the flowers, biologists cultivate 

them in botanical gardens. Some flowers never bloom, and 

others only bloom once. When a flower opens, biologists have 

only one or two days to observe the process.

4  Biologists have learned that these plants can grow up to six 

inches a day and reach six feet tall. The rotting flesh scent 

lures in nocturnal insects for pollination. Biologists analyzed 

the scent to determine how close the chemical compounds are 

to those of real rotting meat. Here’s one fact they learned: the 

human nose can’t detect a difference in the scents. Given Titan 

arum’s strange traits, who wouldn’t jump at the chance to see 

the world’s worst smelling flower?

What makes the corpse 
flower so unique that 
people rush to see it? 
Underline details that 
show why people 
might find it so 
interesting.

Reread the first and 
last sentences. What 
similar idea does the 
author use to open and 
close the article? 

Close Reading

Which choice provides 
proof that many people 
want to see the corpse 
flower?

Which details help 
explain why someone 
would want to go all the 
way to Germany to see 
the corpse flower?

What does the author 
most want you to know 
about the corpse flower? 
Think about how the 
article’s first and last 
sentences connect to 
this idea.

Hints
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Part 5: Common Core Practice

Read the article. Then answer the questions that follow.

from “Against All Odds:
Earth’s Fragile Pioneers”

by Stephen James O’Meara, Odyssey Magazine

 1  One species every 70,000 years! That’s the rate at which plants and animals once colonized the 
Hawaiian Islands. Countless millions of them had the chance, but only the most rugged pioneers—a salt-
resistant seed, an insect clinging to a raft of wood, a strong-winged bird—survived the long voyage across the 
Pacific from their native continents. Of the hundreds of species that did make it to Hawaii, only a few survived 
the seclusion and harshness of the burning volcanic islands. It took time, but these barren new “worlds,” risen 
from the sea and born of fire, finally surrendered to the slow but persistent assault of life.

 2  Of course, the story of the invasion of life is similar all across the globe. But what makes the Hawaii 
story special is the incredible distance life had to travel to get there. Remote and alone in the heart of the 
North Pacific, Hawaii is the most isolated island group on Earth. . . . Yet, life did get to Hawaii, and it did so in 
three ways: by wind, wings, and water. 

 3  Wind. Many of Hawaii’s plants, spiders, and insects have origins in Asia, thanks to a torrent of thin 
air called the jet stream, which roars across the upper atmosphere with hurricane force. Each January, the 
eastward-flowing jet stream makes a southerly meander over Asia. As the wind in the jet stream moves away 
from Asia, it slows to a minimum of about 110 kph just over Hawaii. Are you getting the picture? Quite a 
transport mechanism here! Now, picture this: A gale-force wind in Asia strips a plant of its seeds and lifts a 
few spiders and insects off the ground, making them airborne . . . where they are then transported eastward at 
hurricane force until the winds slow and the seeds, spiders, and insects sprinkle down on the islands. The 
entire journey can take just four hours!

 4  Wings. Insects, seeds, and spiders (as well as other life forms) can take alternate means of transport 
to Hawaii—such as hitching a ride on a migrating or storm-driven bird. With a wingspan of over two meters, 
the great frigate bird is a soaring wonder. Its powerful wings can carry it effortlessly across the tropical Pacific. 
Now imagine one of these gets caught in a hurricane. It soars with the wind until it sights land—in this case, 
Hawaii. After a long journey, it rests. A seed from a favorite berry it has eaten drops into a crevice and, in 
time, takes root. Years later, another great flier arrives. Preening itself, the bird frees a seed or a sticky land 
snail from its feathers. One by one, over the millennia, these birds have transported troops of accidental 
“tourists” to Hawaii.
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Part 5: Common Core Practice

 5  Water. Partnered with the wind, surface currents waltz around the world’s oceans, carrying with 
them all sorts of debris. Few seafaring seeds have what it takes to survive the long, meandering journey to 
Hawaii. . . . One plant whose seeds meet these requirements is the Hala—one of the world’s oldest known 
flowering plants, dating back 250 million years. How do its seeds survive the salty ocean? They are snuggled 
in a blanket of spongy material, which can float in the sea for months or even years. A species of Hawaiian 
crickets rafted in on pieces of floating wood. They had to struggle to survive on harsh Hawaii, feeding on 
organic debris tossed to shore by wind and wave. They soon adapted, however, giving rise to an endemic 
species—one found nowhere else on Earth. 

	 1	 	 Choose the best statement of the central idea.

A The story of the invasion of life is nearly the same 
everywhere in the world.

B Hawaii’s story is unique because of the great distance life had to travel in order to get 
there.

C The jet stream causes the wind to move away from Asia and blow right over Hawaii.

D Certain species, like Hawaiian crickets, struggle and adapt to survive.

	 2	 	 Which sentence from the article best expresses the central idea?

A “One species every 70,000 years! That’s the rate at which plants and animals once 
colonized the Hawaiian Islands.”

B “It took time, but these barren new ‘worlds,’ risen from the sea and born of fire, finally 
surrendered to the slow but persistent assault of life.”

C “Remote and alone in the heart of the North Pacific, Hawaii is the most isolated island 
group on Earth.”

D “They had to struggle to survive on harsh Hawaii, feeding on organic debris tossed to 
shore by wind and wave.”

Answer Form

1 A B C D

2 A B C D

3 A B C D

Number 
Correct 3
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Part 5: Common Core Practice

	 3	 	 Which detail best conveys the central idea of paragraph 4?

A Insects and seeds travel on birds that migrate or flee from storms.

B The great frigate bird has an impressive, two-meter wingspan.

C Berry seeds often drop into cracks and crevices and start to root.

D Birds can loosen seeds and snails when they preen their feathers.

	 4	 	 Paragraph 5 of the article states that Hala seeds “can float in the sea for months or even 
years.” How does this support the central idea?

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

Self Check Go back and see what you can check off on the Self Check on page 1.
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ccLs Focus

Lesson 1 (Student Book pages 3–10)

Determining central idea 
and Details Theme: Extraordinary Plants

RI.6.2 Determine a central idea of a text and how it is conveyed through particular details …

ADDitionAL stAnDARDs:  RI.6.1, RI.6.3, RI.6.4, RI.6.7; W.6.1, W.6.2, W.6.8; SL.6.1, SL.6.2, SL.6.4, SL.6.6; L.6.3.a, L.6.4.a, L.6.4.b 
(see page A31 for full text)

Lesson oBJectives
• Determine the central idea of a text.

• Identify how a central idea is conveyed through 
particular details.

the LeARning PRogRession
• Grade 5: RI.5.2 requires students to identify two or 

more central ideas in a text.

• Grade 6: RI.6.2 builds on the Grade 5 standard 
by requiring students to put together the most 
important details in a text in order to fi nd the 
central idea.

• Grade 7: RI.7.2 requires students to analyze how the 
central ideas develop over the course of the text.

PReReQuisite sKiLLs
• Identify two or more central ideas of a text.

• Explain how the central ideas of a text are supported 
by key details.

tAP stuDents’ PRioR KnoWLeDge
• Tell students that they will learn about identifying a 

text’s central idea and its important details. Review 
that a central idea is what a text or section of text is 
mostly about. Ask students what details are. (facts, 
examples, and other information that tell about a topic)

• Point out that sometimes central ideas aren’t stated. 
Readers must put details together to understand the 
central idea. Write the following sentences on the 
board: On our trip to the aquarium, we found out that 
dolphins can talk to each other. We also discovered that 
manatees are related to elephants. Ask students what 
the two details have in common. (They are both 
about what students learned at the aquarium.)

• Explain that similar to individual paragraphs, entire 
passages also have a central idea. Emphasize that 
although each paragraph has a central idea, the 
passage as a whole has one overall central idea that 
the author wants readers to understand.

• Explain to students that understanding the central 
idea of a text and being able to fi nd supporting 
details will help them gain a better understanding 
the author’s purpose.

Toolbox teacher-toolbox.com

Prerequisite 
Skills RI.6.2

Ready Lessons ✓ ✓
Tools for Instruction ✓
Interactive Tutorials ✓
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Part 1: introduction Lesson 1
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At A gLAnce
Through an illustration, students are introduced to 
looking for a central idea and supporting details. They 
learn that identifying a text’s or image’s central idea and 
details will help them to better understand the purpose.

steP By steP
• Read the defi nitions of central idea and supporting 

details. Direct students to the illustration. Have them 
circle the topic, think about the central idea, and 
identify the supporting details they see. 

• Explain that the idea web shows how supporting 
details are connected to a central idea. Another way 
of describing supporting details is as clues a detective 
uses to discover the central idea. Read the supporting 
details given in the graphic organizer. Have students 
compare them to the details they saw, and ask them 
to add a third supporting detail based on what the 
girl in the illustration says about cactus spines.  

• Work with students to complete the central idea 
bubble of the idea web. If necessary, ask: What do 
all the supporting details have in common? What is 
the most important point the illustrator is trying 
to make? Guide students to understand that the 
central idea is that a cactus is an extraordinary, 
somewhat dangerous plant with adaptations that 
help it survive in the desert.

• Ask students to share real-life situations when they 
have needed to determine the central idea of an 
article or other type of writing.

• Share a brief example of how you have used details 
when reading in order to determine the central idea. 
Explain how using this skill helped you to better 
understand the purpose of what you were reading. 
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Part 1: introduction

Think about your favorite story. If you had to tell a friend what it’s mostly about, what 
would you say? A text’s central idea is the most important point the writer is trying to 
make. Sometimes it is directly stated, but more often it’s implied. supporting details are 
facts, examples, reasons, or descriptions that explain and expand on the central idea. 

Look at the illustration. What do you think are the topic and central idea? What supporting 
details do you see?

A cactus like this can
   survive for months
      without water.

And it defends itself
      with the spines.

Do not
touch.

Draw a circle around the topic of this illustration. Then use the idea web below to record 
the central idea of the picture and some supporting details.

Central Idea

Supporting DetailSupporting Detail
A cactus can survive 
for months without 

water.

Supporting Detail
The cactus is dangerous 

and should not be 
touched.

Readers determine a text’s or image’s central idea and supporting details so they can 
better understand its purpose. A central idea often needs to be figured out by analyzing 
the supporting details. Think of yourself as a detective describing a complex situation and 
finding clues to support your observations.

Extraordinary Plants

Determining central idea 
and Details

Lesson 1 ccLs 
Ri.6.2: Determine a central idea of a text and 
how it is conveyed through particular details . . . 

the spines of the 
cactus protect it.

informational texts: Article

Tell students that in this lesson, they will read 
informational articles about science topics. Explain 
that an article is a short, factual selection about a 
specifi c topic. Articles are often found in magazines. 
They usually share the following characteristics:

• written to inform, often in an entertaining way.

• include captioned photos, sidebars, and other text 
features that provide additional information.

• subheadings that tell what is coming next.

Based on these characteristics, have students share 
what they remember from articles they have read in a 

magazine or on a Web site. What were the articles 
about, and what was interesting about them? 

Discuss how recognizing that a text is an 
informational article can help them better understand 
what they read. Knowing that a text is intended to 
inform, most likely in an engaging way, will give 
students a clue about what the central idea, or main 
point the author wants to get across, might be.

Explain that the three passages in this lesson are all 
science articles about plants. “The Unusual Venus 
Flytrap” tells about this unique plant. “The Corpse 
Flower” tells about the worst-smelling fl ower in the 
world. Lastly, “Against All Odds: Earth’s Fragile 
Pioneers” is about how plants colonized Hawaii.

genre Focus
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Lesson 1Part 2: Modeled instruction
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At A gLAnce
Students determine the central idea of an article and 
identify the supporting details.

steP By steP
• Remind students that they just found the central idea 

of an illustration. Tell students that in this lesson 
they will learn to determine the central idea of an 
article and identify supporting details.

• Read aloud the passage about Venus fl ytraps.

• Then read the questions: “What is the central idea of 
the text? What details support this idea?”

• Now tell students you will perform a Think Aloud to 
demonstrate a way of answering the questions.

Think Aloud: I know a central idea is the most 
important point an author wants to make. Sometimes, it 
is not directly stated. I can use the title and the fi rst and 
last sentence of the paragraph to help me. I see the 
words unusual, unique, and fascinating. I’ll use these 
clues to determine the central idea. 

• Direct students to the idea web and ask where they’ve 
seen a similar web before. Review that it shows a 
passage’s central idea and the details that support it. 
Have students write the central idea in the middle 
circle of the idea web. 

Think Aloud: Now that I have identifi ed that the 
central idea is that Venus fl ytraps are unusual plants 
that many people think are incredible, I’ll skim the 
article for supporting details that give examples or tell 
more about this central idea. When I skim a text, I 
reread it quickly, looking for key words that relate to 
the information I’m looking for. 

• Point out the two supporting details listed in the idea 
web. Discuss how they support the central idea. 

• Then have students locate an additional detail in the 
article about Venus fl ytraps that supports the central 
idea they wrote. 

• Review that students can check the central idea they 
wrote by thinking about what all the supporting 
details have in common.

• Invite volunteers to share their answers with 
the class.

• Point out the word unsuspecting. Have students 
tell what is described as unsuspecting (prey). 
What does the unsuspecting prey do? (comes too 
close to the Venus fl ytrap). Ask students to use 
these context clues to help them determine the 
meaning of unsuspecting (“without being aware 
that something is going to happen”). (RI.6.4; 
L.6.4.a)

• As needed, ask students to identify the base word 
(suspect) and tell its meaning (“to think something 
might happen”). Point out the infl ected ending -ing 
and the prefi x un-. Have students describe how 
these word parts affect the meaning of the base 
word (-ing changes suspect to an adjective; un- 
means “not” so it changes the meaning of the word to 
“not suspecting”). (L.6.4.b)

tier 2 vocabulary: Unsuspecting

Lesson 1Part 2: Modeled instruction
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Read the first paragraph of an article about the venus flytrap. then read and answer the 
question that follows.

What is the central idea of the text? What details support this idea?

T he central idea is the most important point the author is trying to make about the topic. The 
central idea is not always directly stated. You often need to figure it out based on the details and 
state it in your own words.

Reread the title and the first and last sentences of the paragraph to look for clues about the 
central idea. Write the central idea in the middle of the web. then skim the paragraph to find 
details that support this idea. two supporting details are shown below.

Central Idea

The Venus flytrap
can eat frogs.

Supporting Detail
The Venus flytrap 

looks like a creature 
with a mouth.

Supporting Detail Supporting Detail

Genre: ArticleGenre: Article

The Unusual Venus Flytrap by Amy Baker

 The Venus flytrap is a unique plant with many admirers. This 

carnivorous plant grows in the bogs of North America. With red-

lined lobes that resemble a mouth, the Venus flytrap looks more like 

a creature than a plant. It uses these lobes to capture and eat insects 

and can even digest small frogs! The lobes have small trigger hairs 

that cause the plant to clamp down in a single second when unsuspecting prey comes too 

close. Finger-like extensions called cilia intertwine to keep the lobes shut tight. It is this 

trapping action that people find so fascinating.
(continued)

the venus Flytrap is 
carnivorous.
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At A gLAnce
Students continue reading about the Venus fl ytrap. 
They answer a multiple-choice question and analyze 
how to best state the text’s central idea.

steP By steP
• Tell students that they will continue reading the 

article about the Venus fl ytrap.

• Close Reading will help students look for a sentence 
in the text that most closely states the central idea. 
The Hint will help them recall what a central idea is 
in order to select the best central idea of the article.

• Have students read the passage and underline the 
sentence that most closely restates the central idea, 
as directed by Close Reading.

• Ask volunteers to share the sentence they underlined. 
Discuss why the sentence is a close restatement of 
the central idea. If necessary, ask: Which sentence is 
most similar to the central idea you wrote in the idea 
web on the previous page?

• To help students identify the sentence that best 
restates the central idea of the article and talk about 
why it is the best choice over the other choices, 
encourage them to write their own defi nition of 
central idea, including what it is and what it is not.

AnsWeR AnALysis
Choice A is incorrect. It provides a detail about a 
mysterious feature of the Venus fl ytrap.

Choice B is incorrect. It provides a detail that describes 
the mystery of the plant’s movement.

Choice C is incorrect. It hypothesizes about how the 
plant’s “trap” might close.

Choice D is correct. This sentence uses the word 
unusual to describe the plant and mentions people’s 
fascination. Both aspects relate to the central idea of the 
whole article.

ERROR ALERT: Students who did not choose D may 
have misunderstood the difference between a central 
idea and supporting details. Tell students that a text 
is a “whole” made up of “parts.” The central idea is 
the whole, and the details are the specifi c parts.

• Explain to students that a compound word is 
made up of two smaller words and that you can 
look at the two smaller words to fi gure out the 
meaning of the compound word. Guide them to 
identify the two smaller words in fl ytrap. Together, 
talk about the meaning of the word fl y (“an 
insect”). Then discuss the meaning of the word 
trap (“a thing that catches something”). Now ask 
students what they think the word fl ytrap means 
(“a thing that catches fl ies”).

• Point out that some compound words mean 
something different from the two smaller words. 
Understand, for example, does not mean “to stand 
under something.” Talk about the importance of 
checking the meaning of a compound word by 
looking at clues in the surrounding text.

eLL support: compound Words 
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show your thinking

continue reading the article about the venus flytrap. use the close 
Reading and the hint to help you answer the question.

circle the correct answer.
Which sentence from the paragraph best  shows the text’s central idea?
A “One of the most mysterious things about the Venus flytrap is that 

scientists still don’t understand how the trap closes.”
B “The flytrap does not have the muscles, tendons, or nervous 

system necessary for movement.”
c “Scientists guess that the trap might close using some electrical 

impulses and pressure changes.”
D “It should be no mystery, however, why this unusual plant has 

captured the imaginations of so many people.”

hint
Which choice best 
represents the main 
message or idea the 
author wants readers to 
take away from this text?

 Explain how the answer you chose conveys the text’s central idea.

     

     

  Pick one of the answers you did not choose. Tell your partner why that sentence is not the best 
illustration of the text’s central idea.

(continued from page 4)

 One of the most mysterious things about the Venus flytrap is 

that scientists still don’t understand how the trap closes. The 

flytrap does not have the muscles, tendons, or nervous system 

necessary for movement. Scientists guess that the trap might 

close using some electrical impulses and pressure changes. The 

longer they study the Venus flytrap, the more likely scientists are 

to discover how it functions. It should be no mystery, however, 

why this unusual plant has captured the imaginations of so 

many people.

Look back to the central 
idea you recorded in 
the idea web on the 
previous page. Find and 
underline the sentence 
in this paragraph that 
most closely restates the 
central idea.

close Reading

Responses will vary.
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At A gLAnce
Students read a passage about the corpse fl ower twice. 
After the fi rst reading, you will ask three questions to 
check your students’ comprehension of the passage.

steP By steP
• Have students read the passage silently without 

referring to the Study Buddy or Close Reading text.

• Ask the following questions to ensure student 
comprehension of the text:

Why is the Titan arum’s nickname “the corpse 
fl ower”? (The Titan arum’s nickname is “the corpse 
fl ower” because when it blooms it has a smell like a 
decomposing body.)

What is unusual about how the corpse fl ower grows? 
(It can grow as tall as six to nine feet high and as 
quickly as six inches a day.)

What is different about the bloom of the corpse 
fl ower? (The way it smells and that it only blooms for 
one or two days at a time.)

• Then ask students to reread paragraph 1 and look at 
the Study Buddy think aloud. What does the Study 
Buddy help them think about?

• Have students read the rest of the article. Tell them 
to follow the directions in the Close Reading.

• Finally, have students answer the questions on page 
7. When students have fi nished, use the Answer 
Analysis to discuss correct and incorrect responses.

tip: The Study Buddy reminds students to pay 
attention to the opening of an article. Point out that 
many authors state or imply their central idea in the 
opening paragraph so readers know what to expect. 
Students may be familiar with doing this in their 
own writing.

tip: Discuss with students that just as most authors 
state the central idea of an article in the opening, 
they also restate the central idea at the end to be 
sure readers know what the author wants them to 
learn about the topic. 

• Point out the singular possessive world’s in 
paragraph 4 and the plural possessive fl owers’ in 
paragraph 2. Explain to students that possessives 
are words that show who or what owns 
something.

• Discuss that to make a singular noun a possessive 
noun, add an apostrophe and s (world’s). To make 
a plural noun a possessive, add only an 
apostrophe (fl owers’). Work with students to make 
other possessive nouns. Write the words boy, girl, 
and puppies on the board. Identify each noun as 
either singular or plural and make each noun 
possessive, explaining how it is done.

eLL support: Possessives 

Lesson 1
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The author opens the 
article by asking why so 
many people would want 
to see the corpse flower. 
I will underline a detail 
that supports the idea 
that many people want 
to see the flower.

Read the article. use the study Buddy and close Reading to guide your reading.

Genre: ArticleGenre: Article

The Corpse Flower by Stacia Alonzo

1  Why would thousands wait in line to see a flower that 

smells like rotting flesh? In May 2003, over 16,000 visitors did 

just this when Titan arum bloomed in Bonn, Germany. Titan 

arum’s nickname of “corpse flower” emphasizes its unusual 

smell—like a decomposing body—when in bloom. 

2   Scent isn’t these flowers’ only unique trait. They also grow at 

an impressive rate. The Bonn corpse flower reached a height of 

nine feet in full bloom. They bloom for only one to two days at 

a time, and their leaves open to reveal the dark red color of 

raw flesh. When a corpse flower blooms, people flock to 

witness the unforgettable sight of a man-size flower ripe with 

the color and scent of death.

3  This rare flower was first discovered in Sumatran rainforests 

in 1878. While corpse flowers still grow there, they are 

endangered. To learn about the flowers, biologists cultivate 

them in botanical gardens. Some flowers never bloom, and 

others only bloom once. When a flower opens, biologists have 

only one or two days to observe the process.

4  Biologists have learned that these plants can grow up to six 

inches a day and reach six feet tall. The rotting flesh scent 

lures in nocturnal insects for pollination. Biologists analyzed 

the scent to determine how close the chemical compounds are 

to those of real rotting meat. Here’s one fact they learned: the 

human nose can’t detect a difference in the scents. Given Titan 

arum’s strange traits, who wouldn’t jump at the chance to see 

the world’s worst smelling flower?

What makes the corpse 
flower so unique that 
people rush to see it? 
underline details that 
show why people 
might find it so 
interesting.

Reread the first and 
last sentences.  What 
similar idea does the 
author use to open and 
close the article? 

close Reading

Which choice provides 
proof that many people 
want to see the corpse 
flower?

Which details help 
explain why someone 
would want to go all the 
way to Germany to see 
the corpse flower?

What does the author 
most want you to know 
about the corpse flower? 
Think about how the 
article’s first and last 
sentences connect to 
this idea.

hints
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steP By steP
• Have students read Questions 1–3, using the Hints to 

help them answer the questions.

• Discuss with students the Answer Analysis below.

AnsWeR AnALysis
1 The correct answer is B. It tells that a great number 

of people came to see the fl ower, so clearly they are 
interested in it. Choice A is not correct because it 
only tells the details of what the fl ower smells like. 
Choice C only explains the fl ower’s name. Choice D 
describes what the fl ower looks like, not how 
people respond to the fl ower.

2 The correct answer is D. It describes insects’ rather 
than people’s interest in the fl ower. Choice A tells 
about the fl ower’s unique smell, which may be of 
interest to people. Choice B describes the plant’s 
unusual height, which people may also fi nd 
interesting. Choice C tells about the short time the 
fl ower is in bloom, which may also interest people. 

3 Sample response: The central idea is that the corpse 
fl ower is a unique plant that fascinates people. The 
text says, “When a corpse fl ower blooms, people 
fl ock to witness the unforgettable sight of a man-
size fl ower ripe with the color and scent of death.”

ReteAching
Use a graphic organizer to verify the correct answer to 
question 3. Draw the graphic organizer below, leaving 
the boxes blank. Work with students to fi ll in the 
boxes, using information from the passage. Sample 
responses are provided.

central idea: The corpse flower is a unique plant that 
fascinates people.

supporting 
Detail: “smells like 
rotting flesh”

supporting 
Detail: “can grow 
up to six inches a 
day and reach six 
feet tall”

supporting 
Detail: “bloom for 
only one to two 
days at a time”

tip: If students have trouble answering question 2, 
have them consider each answer choice and ask 
themselves whether this detail about the corpse 
fl ower might be a reason that they would want to fl y 
all the way to Germany to see the fl ower in bloom.

Use these questions to further students’ 
understanding of “The Corpse Flower.”

1 What information about the corpse fl ower do 
you learn in paragraph 3? (RI.6.1) 

Sample response: This paragraph tells about where 
the plant is found and how rare it is.

2 What example does the author include in the 
text that helps you understand how unique the 
bloom of the corpse fl ower is? (RI.6.3)

The author includes the example that in May 2003, 
more than 16,000 visitors waited in line to see the 
bloom of the corpse fl ower. This helps me 
understand how unique the bloom is, since so many 
people waited to see it. 

integrating standards

Lesson 1
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Part 4: guided Practice

Look at your marked-up text. then use the hints on this page to help 
you answer the questions.

1  Which of the following details best supports the idea that people 
are very interested in the corpse fl ower?

A The corpse fl ower has the smell of rotting fl esh.

B 16,000 people came to see the corpse fl ower in Bonn, Germany.

c The fl ower was nicknamed “corpse fl ower” because of its smell.

D The inside of the fl ower looks dark red when it blooms.

2  Which of the following details from the text is not strong support 
for why people would be so interested in the corpse fl ower?

A It smells like rotting fl esh.

B It often grows as tall as a man.

c It blooms for only a short time.

D It lures in nocturnal insects.

3  What is the central idea of the article? Remember that some central 
ideas are implied rather than directly stated. Include at least one 
direct quote from the passage to support your explanation.

   

   

   

   

   

   

   

   

   

   

   

The Corpse Flower by Stacia Alonzo

1  Why would thousands wait in line to see a flower that 

smells like rotting flesh? In May 2003, over 16,000 visitors did 

just this when Titan arum bloomed in Bonn, Germany. Titan 

arum’s nickname of “corpse flower” emphasizes its unusual 

smell—like a decomposing body—when in bloom. 

2   Scent isn’t these flowers’ only unique trait. They also grow at 

an impressive rate. The Bonn corpse flower reached a height of 

nine feet in full bloom. They bloom for only one to two days at 

a time, and their leaves open to reveal the dark red color of 

raw flesh. When a corpse flower blooms, people flock to 

witness the unforgettable sight of a man-size flower ripe with 

the color and scent of death.

3  This rare flower was first discovered in Sumatran rainforests 

in 1878. While corpse flowers still grow there, they are 

endangered. To learn about the flowers, biologists cultivate 

them in botanical gardens. Some flowers never bloom, and 

others only bloom once. When a flower opens, biologists have 

only one or two days to observe the process.

4  Biologists have learned that these plants can grow up to six 

inches a day and reach six feet tall. The rotting flesh scent 

lures in nocturnal insects for pollination. Biologists analyzed 

the scent to determine how close the chemical compounds are 

to those of real rotting meat. Here’s one fact they learned: the 

human nose can’t detect a difference in the scents. Given Titan 

arum’s strange traits, who wouldn’t jump at the chance to see 

the world’s worst smelling flower?

What makes the corpse 
flower so unique that 
people rush to see it? 
underline details that 
show why people 
might find it so 
interesting.

Reread the first and 
last sentences.  What 
similar idea does the 
author use to open and 
close the article? 

close Reading

Which choice provides 
proof that many people 
want to see the corpse 
flower?

Which details help 
explain why someone 
would want to go all the 
way to Germany to see 
the corpse flower?

What does the author 
most want you to know 
about the corpse flower? 
Think about how the 
article’s first and last 
sentences connect to 
this idea.

hints

see sample response.
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At A gLAnce
Students independently read a longer article and answer 
questions in a format that provides test practice.

steP By steP
• Tell students to use what they have learned about 

determining central ideas and supporting details to 
read the passage on pages 8 and 9. 

• Remind students to underline or circle important 
points in the text. 

• Tell students to answer the questions on pages 9 and 
10. For questions 1–3, they should fi ll in the correct 
circle on the Answer Form. 

• When students have fi nished, use the Answer 
Analysis to discuss correct responses and the reasons 
for them. Have students fi ll in the Number Correct 
on the Answer Form.

AnsWeR AnALysis
1 Choice B is correct. It states the central idea that 

Hawaii’s story of the invasion of life is unique 
because of the great distance life had to travel in 
order to get there. Choice A is about how the 
invasion of life is similar everywhere in the world, 
while the article is mostly about the invasion of life 
in Hawaii. Choice C is a supporting detail about the 
jet stream causing winds to blow right over Hawaii. 
Choice D is a supporting detail about how Hawaiian 
crickets have adapted and survived. 

theme connection

• In what ways do all three articles relate to the 
theme of extraordinary plants?

• Based on what you have read, what is one 
conclusion you can draw about scientists’ 
interactions with unique plant life?

Lesson 1
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Part 5: common core Practice

Read the article. � en answer the questions that follow.

from “Against All Odds:
Earth’s Fragile Pioneers”

by Stephen James O’Meara, Odyssey Magazine

 1  One species every 70,000 years! 
 at’s the rate at which plants and animals once colonized the 
Hawaiian Islands. Countless millions of them had the chance, but only the most rugged pioneers—a salt-
resistant seed, an insect clinging to a ra  of wood, a strong-winged bird—survived the long voyage across the 
Paci� c from their native continents. Of the hundreds of species that did make it to Hawaii, only a few survived 
the seclusion and harshness of the burning volcanic islands. It took time, but these barren new “worlds,” risen 
from the sea and born of � re, � nally surrendered to the slow but persistent assault of life.

 2  Of course, the story of the invasion of life is similar all across the globe. But what makes the Hawaii 
story special is the incredible distance life had to travel to get there. Remote and alone in the heart of the 
North Paci� c, Hawaii is the most isolated island group on Earth. . . . Yet, life did get to Hawaii, and it did so in 
three ways: by wind, wings, and water. 

 3  Wind. Many of Hawaii’s plants, spiders, and insects have origins in Asia, thanks to a torrent of thin 
air called the jet stream, which roars across the upper atmosphere with hurricane force. Each January, the 
eastward-� owing jet stream makes a southerly meander over Asia. As the wind in the jet stream moves away 
from Asia, it slows to a minimum of about 110 kph just over Hawaii. Are you getting the picture? Quite a 
transport mechanism here! Now, picture this: A gale-force wind in Asia strips a plant of its seeds and li s a 
few spiders and insects o�  the ground, making them airborne . . . where they are then transported eastward at 
hurricane force until the winds slow and the seeds, spiders, and insects sprinkle down on the islands. 
 e 
entire journey can take just four hours!

 4  Wings. Insects, seeds, and spiders (as well as other life forms) can take alternate means of transport 
to Hawaii—such as hitching a ride on a migrating or storm-driven bird. With a wingspan of over two meters, 
the great frigate bird is a soaring wonder. Its powerful wings can carry it e� ortlessly across the tropical Paci� c. 
Now imagine one of these gets caught in a hurricane. It soars with the wind until it sights land—in this case, 
Hawaii. A er a long journey, it rests. A seed from a favorite berry it has eaten drops into a crevice and, in 
time, takes root. Years later, another great � ier arrives. Preening itself, the bird frees a seed or a sticky land 
snail from its feathers. One by one, over the millennia, these birds have transported troops of accidental 
“tourists” to Hawaii.

Lesson 1
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 5  Water. Partnered with the wind, surface currents waltz around the world’s oceans, carrying with 
them all sorts of debris. Few seafaring seeds have what it takes to survive the long, meandering journey to 
Hawaii. . . . One plant whose seeds meet these requirements is the Hala—one of the world’s oldest known 
� owering plants, dating back 250 million years. How do its seeds survive the salty ocean? 
 ey are snuggled 
in a blanket of spongy material, which can � oat in the sea for months or even years. A species of Hawaiian 
crickets ra ed in on pieces of � oating wood. 
 ey had to struggle to survive on harsh Hawaii, feeding on 
organic debris tossed to shore by wind and wave. 
 ey soon adapted, however, giving rise to an endemic 
species—one found nowhere else on Earth. 

 1   Choose the best statement of the central idea.

A The story of the invasion of life is nearly the same 
everywhere in the world.

B Hawaii’s story is unique because of the great distance life had to travel in order to get 
there.

C The jet stream causes the wind to move away from Asia and blow right over Hawaii.

D Certain species, like Hawaiian crickets, struggle and adapt to survive.

 2  Which sentence from the article best expresses the central idea?

A “One species every 70,000 years! That’s the rate at which plants and animals once 
colonized the Hawaiian Islands.”

B “It took time, but these barren new ‘worlds,’ risen from the sea and born of fi re, fi nally 
surrendered to the slow but persistent assault of life.”

C “Remote and alone in the heart of the North Pacifi c, Hawaii is the most isolated island 
group on Earth.”

D “They had to struggle to survive on harsh Hawaii, feeding on organic debris tossed to 
shore by wind and wave.”

Answer Form

1 A B C D

2 A B C D

3 A B C D

number
correct 3
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2 Choice B is correct. Though all the answer choices 
are sentences from the article, this sentence 
mentions the time and persistence it took for the 
invasion of life to occur in Hawaii. Choice A is a 
statement that sparks readers’ interest about the 
central idea. Choice C is a supporting detail that 
tells about how isolated and remote Hawaii is. 
Choice D is a supporting detail that tells about the 
struggle that living things went through to survive 
on Hawaii.

3 Choice A is correct. Paragraph 4 focuses on the role 
that “wings” or fl ying has played in living things 
migrating to Hawaii, and Choice A describes how 
insects and seeds got to the island on the wings of 
birds. Choice B tells about one type of bird, not how 
it helped in the invasion of life on Hawaii. Choice C 
tells about how berry seeds start to grow once they 
get to the island, but not about how the bird got it 
there. Choice D tells about how the seeds fall off the 
birds, but not about how the seeds got there.

4 Sample answer: The detail that Hala seeds “can fl oat 
in the sea for months or even years” supports the 
central idea because it tells about one way that 
seeds are able to travel a great distance in order to 
get to Hawaii.

Lesson 1
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 3   Which detail best conveys the central idea of paragraph 4?

A Insects and seeds travel on birds that migrate or fl ee from storms.

B The great frigate bird has an impressive, two-meter wingspan.

C Berry seeds often drop into cracks and crevices and start to root.

D Birds can loosen seeds and snails when they preen their feathers.

 4  Paragraph 5 of the article states that Hala seeds “can fl oat in the sea for months or even 
years.” How does this support the central idea?

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

self check Go back and see what you can check off  on the Self Check on page 1.

see sample response.

Use these questions and tasks as opportunities to 
interact with “Against All Odds: Earth’s Fragile 
Pioneers.”

1 How does the author introduce the idea that the 
invasion of life on Hawaii is amazing? (RI.6.3)

 The statement “One species every 70,000 years!” 
introduces this idea. It is an exclamation about how 
incredibly long it has taken for life to invade Hawaii.

2 What evidence supports the claim that the story of 
Hawaii’s invasion of life is “special”? (RI.6.1)

 Sample response: The text states, “Hawaii is the most 
isolated island group on Earth.”

3 The author uses the word pioneers to describe 
species that were able to survive the trip to 
Hawaii. Why do you think the author chose this 
word? (L.6.4)

 Sample response: Pioneers are usually defi ned as 
people who bravely settle isolated land. Early species 

 that arrived on Hawaii were also isolated from others 
and had to survive harsh conditions to get there.

4 Write an informative paragraph about one of the 
ways that life got to Hawaii (wind, wings, or 
water), and include relevant facts and quotations 
from the article. (W.6.2)

Students’ paragraphs will vary. Sample response: 
Much life made its way to Hawaii by traveling with 
the help of birds. For example, a bird might fl y from 
one place to Hawaii and then “preening itself, the bird 
frees a seed or a sticky land snail from its feathers.” 

5 Discuss in small groups: What inferences can you 
draw about the invasion of life from this article? 
Use text evidence to support your answers. 
(RI.6.1; SL.6.1)

 Discussions will vary. Remind students that when 
they make an inference, they combine what they 
already know with evidence from the text.

integrating standards
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Writing Activities

Listening Activity (SL.6.1; SL.6.2)
Listen closely/connecting topics

• After reading “Against All Odds: Earth’s Fragile 
Pioneers,” have students form small groups. 

• Have each student write down one or two 
questions about the topic that can be answered 
using information from the text. 

• Then ask students to take turns answering each 
others’ questions. Students must listen closely to 
the question before answering it with evidence 
from the text.

Discussion Activity (SL.6.6)
talk in a group/Discuss the effects of Weather

• Ask students to discuss in small groups how 
weather has played a role in bringing some species 
of plants and animals to the Hawaiian Islands.

• Have students create a mock climate report 
detailing the effect weather has had on pioneering 
plants and animals in the Hawaiian Islands.

• Have students present their reports to the class, 
utilizing a “reporter” or “newscaster” style.

MeDiA Activity (RI.6.1; RI.6.7)
Be creative/Photo Details

• Have students look at the picture on page 4 that 
accompanies “The Unusual Venus Flytrap.” 

• Ask students to find quotes in the article that 
accurately describe the photograph.

• Allow time for students to share with the class 
why and how they think the quotes relate to the 
photograph.

ReseARch Activity (W.6.8; SL.6.4)
Research and Present/Write a Report

• Ask students to use the information in “Against 
All Odds: Earth’s Fragile Pioneers” to write a 
report on the development of various species on 
the Hawaiian islands.

• Ask students to use print and digital sources to 
research additional information to include, such as 
more specific examples about the scientific history 
of a plant or animal’s colonization in Hawaii. 

• Have students take notes and write their reports. 
Then allow time for students to read aloud their 
reports to the class.

Argumentative essay (W.6.1)

• Have students review “The Unusual Venus Flytrap,” “The Corpse Flower,” and “Against All Odds: Earth’s 
Fragile Pioneers.” Ask them to think about which plant they consider to be the most extraordinary. What 
does it mean to be extraordinary? Which plant was most remarkable and why?

• Challenge students to write an argument to support their opinion. Remind them to include relevant evidence 
from the articles and to organize the reasons clearly. 

• Allow students to share their writing with the class.

sentence Patterns (L.6.3.a)

• Have students reread the paragraph on page 4. Work with students to identify the different sentence patterns 
the writer uses to vary the sentence structure. Discuss how this varied structure helps keep readers 
interested in the text.

• Ask students to write their own paragraphs that use varied sentence structures. Have them exchange 
paragraphs with a partner and talk about what they did to keep the writing interesting.


